A COOPERATIVE LESSON PLAN FOR TEACHING OVWENTTE RRUCATION IN NEW HARMONY

By Jerry Holand

GRADE LEVEL: Secondary

Prepared in partial fulfillment of reguiremente for
"THDTAMA AND THE NEY NATION, 1776-1874%
a project of the Historic Southern Indiana Project
of the University of Sounthérn Indiana
8600 University Boulevard
Evansville, Indiana 47712
{212} 465-7014

FUNDED BY THE NATIONAL ENDOWMENT FOR THE HUMANITIES

THIS DOCUMENT MAY NOT BE DUPLICATED WITHOUT WRITTEH PERMISSTON FROW
THE UNTVERSITY OF SOUTHERHN INDIAWZ



[ s

vy 8

By

- TRE

®

B
Fa
-

H
[
A

o @]

i

i T
i @

vt A &
1) £
i ;

Tl
[GRIN
-t

iy gy e o

e 2 o
Y

In]
he
T

IR g £ 43 - ¢

L §n 13 i LI St} 3l [§ R
I 44 st 5} ] Al
[ -k SR A «t
f o ) 3oy . -

o “
& 44
4 U

i ¢

h

=
R4 9

.

1

bR 3oL
¥ . B I N

£
T
A




Robert Cwen, who purchased_ﬁeﬁ Harmony from George Rapp's Harmouy
Society in 1825 wrote in The Bock of the New Moral World (1844}

. that "It is now known that the character of each individual is
. formed for him, and chiefly by society. It is true, nature

prepares the material before birth; but it is now known that even
in this respect nature may be materially aided by lately acquired
knowledge. It is also known that society, and not the individual,
has the full power to make, or manufacture, the human material
from birth into a very inferior or superior man or woman 3t
maturity. Inferior, by emtire neglect, or by filling the mind
from infancy with any of the superstitions of the world; or
superior, by laying a solid foundation of truth, and building

‘up the mind with the most useful knowledge of facts, all in
accordance with that foundation,”

William Maclure, partner of Robert Owen at New Harmony, wrote
to his friend Benjamin Silliman in 1822 that “In reflecting
upon the absurdity of my owm classical education, launched
into the world as ignorant as a pig of anything useful, not

| having occasion to practice anything 1 had learned,... I had
| been long in the habit of considering education one of the

greatest abuses our species were guilty of, and of course cone

of the reforms the most beneficial to humanity, and likewise
offering to ambition a fair field. Almost o improvement has
been made in it for two or three hundred years; there was immense
room for change to put it on a par with other functicns of
civilization.”



S .

e e ¢ e

THE TWELVE FUNDAMENTAL LAWS
OF HUMAN NATURE

ot which Robert Owen predicates a change
of society that will form an entire new state of existence,
89 read in the debate between him and Mr. Campbell,
at Cineinnati, Ohio, on the 13th April, 1829,

1. That man at his birth i? ignorant of
everything relative to his own organization, and
that he has not been permitted to create the slight-

est part of any of his natural propensities, facul-

ties, or qualities, physical or mental,
2. That no two infants at birth have yet

been kndwn to possess precisely the same organi- ' .

zation; while the physical, mental éand moral dif-

ferences, between all infants, are formed without - -

their knowledge or will,

4. That each individual is placed at birth,
without his knowledge or consent, within cireum-
stances, which, acting upon his peccliar organiza-
tion, impress the general character of those cir-

cumstances apon the infant, child and man. Yes, -

that the influence of those circumstances, is {o a
certain degree modified by the peculiar natural
organization of each individual, -

at what period of time, or in what part of the world
he shall come into existence; of whom he shall be
born, in what particular religion he shall be

trained to believe, ot by what other circumstance

he shall be surrounded from birth to death.

5. That each individual is so created, that, - -

when young, he may be made to receive impres-
sions to produce either true ideas or false notions,

and beneficial or injurious habits, and to retain

them with great tenacity.

6. That each individual is so created that, E

he must believe according to the strongest im:
pressions that can bé made on his feelings, and
other faculties, while his belief i no casé depends
upon his will, '

he must like that which is pleasant to him, ot that

vidual organization, and he must dislike that

which creates in him unpleasant or disagreeable
sensations; whilé he cannot discover, previous to |~

- experience, what those sensations shail be.

0 8. That esch individual in so created that -
- the sensations made upon his orgunization, ak

‘though pleasant and delightful &t their commence-

merit and for soime duration, generally beconie,
- when continued beyond a certain period, withoat -
chiange, disagreeable and painful. While on the .

contrary, when a too rapid change of sensations
ia made on his organization, it dissipates, weakens
and otherwise injures his physical, intellectual and
moral powers and enjoyments.

9. That the highest health, the greatest

progressive improvements, snd the permanent
*. - happiness of each individual, depend in a great
"+ degree upon the proper cultivation of all hig physi-

cal, intellectual and moral faculties and powers
from infancy to maturity, and vpon all these parta
of his nature being duly called into action, at
_their proper perind, and temperately exercised

o according to the strength and capacity of the indi-

vidual.

10, That the individual is made to possess
and acquire the worst character, when his organi-
zation at birth has been compounded of the most

4. That no infant has the power of deciding . inferior propensities, faculties and qualities of our

common nature; and when so organized, he has
heen placed, from birth to death, amidst the most

" vicious or worst circumstances.

11. That the individual is made to possess

and to acquire a medium character, when his orig-

" inal organization has been created superior, and
when the circumstances which surround him from

~ birth to death produce continued viciogs or un-

_favorable impressions. Or when his organization
bas been formed of inferior material, and the cir-

' - cumstances in which he has been placed from birth
. to death, are of a character to produce superior im-

" pressions only. Or when there has been some mix-
- ture of good and bad gualities in the original or-
ganization, and when it has also been placed,

7. That such individual is .e'o.created that - through life in varied circumstances of good and
evil, Thig last compound has been hitherto the

which produces agreeable sengations on his indis " common lot of mankind.

'12. That the individual is made the most

- guperior of his species, when his original organiza-
" tion has been compounded of the best proportions,

-of the best ingredients of which human nature is
-formed, and when the eircumstances which sur-

round him from birth to death are of a character to
: produce only superior imypressions; or in other
“words, when the circumstances, or laws, institu-
~ tions and customsa in which heé is placed, are all in
“unison with his nature,
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Thus a traditional classical eduction was not meeting the needs

of an industrial society.l4

Robert Jwen wrote much about education. In a
lecture given in Manchester England, he outlined his ideas on
an educational system from birth to 30. Owen suggested the
following:

1. Community education at birth.
2. No punishment or rewards as individuals.
5. Active involvement from an early age in practical work.

4. Hands on education and apprenticeship with skilled
individuals.

5. Older children to help teach younger children.

6. At twelve years of age a much more broadened practical
work.

7. Continued education through work at the age of 30. 13

To Robert Owen education was a lifetime pursuit. The
community was responsible for schools, libraries, lecture
halls, museums, and ballrcoms. Thus, education would create a
"New Moral World." The world would be governed through
education, and all other governments will become unnecessary.16
Robert Qwen’'s and William Maclure's educational
experiment was really designed as a non-viclent revoclution
against the capitalist class on behalf of the industrial and

17 Thus educatiomal reform was to build a

agricultural workers.
socialist society. This was so because Robert Owen belisved

that private property, religion, and the family
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. L . . . 18
structure were2 ninderances to achieving a just society.

Educational Metnhods and Structure in New Harmony

When Robert Owen came to New Harmony in January 1826 he
believed he was on the eve of a transformation compared to which
"all former revolutions in human affairs scarcely deserved a
name." He anncunced that a "match has been applied to a train
that, 1f I mistake not, will dispel past errors, until old things
shall pass away, and all shall become new, beautiful and
delightful.” Owen's first speech on January 12, 1826 at New
Harmony was on education. He proudly reported that the rest of
his party was on a keelboat coming toward New Harmony and that
they represented

"more learning than ever before was contained

in a boat." And by learning he meant not "Latin

and Greek & and lanquages but real substantial

knowledge." Among the new arrivals, he

announced, would be "some of the ablest

instructors of youth that could be found in the

U. S. and perhaps in the world." His hearers

read into this an ever grander promise:

"In Harmony there will be the best Librfgy &

the best School in the United States."

Owen saw himself coming to this country to change it from a
selfish system to an enlightened social system which would remove
all contests among individuals. Owen believed he was

bringing the millennium to Indiana.?® wWhat was the nature of

this educational millenneum?

Infant Schocol

The infant schoel was the first of its kind in the

United States. It was for children two through five, and was
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to be taught principally by Marie Fretagect and Mrs. Joseph
Neef. Its enrolliment was approximately 100. It was a
boarding scheool designed to l1ift infants from the isclation,
the ilgncrance, and prejudice of family units. It tried to
emphasize an affection atmosphere with communal sharing.21
Owen believed that very voung children needed a special
environment to expose them to games, stories, and other
actiuities.22
Higher School

In the Higher School, children from ages five
through twelve received instruction in mathematics,
languages, writing, music and gymnastics from the Mr. Joseph
Neef family and associastes. The emphasis was learning by
doing as they were taught lessons by maps, machines, and
skeltons. William Maclure started the School of Industry
which trained the Higher School students manual arts. The
intent was to teach children occupations skills. The
products produced through the learning process could be sold
to the community. In the School of Industry boys studied
engraving, printing, taxidermy, carpentry, wheelwrighting,
wood training, blacksmithing, cabinet making, hat making,
shoe making, and agriculture. The girls studied washing,

23 Most of

sewing, cooking, housekeeping, and dressmaking.
the eighty students in the School of Industry were boys who
were under the supervision of William Phiquepal and Cornelius

Tiebout. An interesting aspect of the School of Industry was
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that William Maclure bellieved that research and teaching
should go together he urged a program where students would
learn from scholars as well as print the works of New Harmony
scientists. The School of Industry students produced over

1,300 copper plantees and printed serveral scientific bcoks.z4

Adult education

Adult education was emphasized as Robert Owen and
others believed that educaticnal was a lifetime pursuit.
Scientists of the community lectured at free sessions. For
example, Gerald Troost spoke on chemistry, mineralogy, and
mathematics; Thomas Say on natural histery, and William
Phiquepal on experimental farming. There were about 80

persons enrclled in these classes.?”

William Maclure endowed the Workingmen's Institute
in 1838 while the School of Industry was still functioning.
Of course, this was the link to the educational system born
in the 1820's to Owen and Maclure. The Workingmen's
Institute fostered education of adults especially those

working in industry. 26

Educational Methods in New Harmony

There was much consensus regarding the educatiocnal
program at New Harmony in spite of the controversy over the
general direction of the society. OQOverall, the emphasis on

textbook instruction and individual recitation was rejected.
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Punishment was rejected, and a friendly atmosphere was
encouraged between teachers and students. Concepts were
taught by advancing from the simple to complex level.27
Teaching by concrete expericences rather than by memorization
became the rule. Learning proceded from objects: maps,
skeltons cbservations of nature, physical exercize, dancing,
and marching.28 Science was supplemented by fields trips.
Physical labor was encouraged in the educational process.
William Maclure placed a high priority on vocational learning
by training students for a variety of crafts and trades.
Throughout the schooling there was an indoctrination
concerning the virtues of community living.zg
Education in the utopia was viewed as a lifelang
process, and was coeducational. Information adult education
included lectures, discussions, and musical programs.30 A
major aspect of the New Harmony enterprise was its activity
in scientific research and publishing. William Maclure's
thinking was advanced for the day in his conception that
educational institutional should combine teaching, research,

31

and publication. The School of Industry. established by

Maclure, was a secondary school, but in its combination of
teaching and resezrch it resembled a university.32

It would be interesting to speculate what 1ife was
actually like for students in such a utopian setting. We are
fortunate to have a written primary account of what schooling

was actually like in New Harmony written by Miner K. Kellogg

in 1886. Mr. Kellogg came toc New Harmony as a child of ten
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or eleven.. (0f course, ne would have had to be over seventy
years old at the time he recorded the account. The quotation
used from Mr. Kellogg is rather extensive for this paper. It
is given because it provides a rare insight into the
structure and methods of education in Owenite New Harmony

that have been presented in &£his paper.

As scon as enough children had arrived to form into
classes, schools were established for their recepticon and care.
There was one large boarding school which was conducted on the
Military Mess system with two long tables paralled in one room.
Into this the scholars were marched with military precision to
their allotted places, and thus marched out together to the
playgrounds where they were dismissed. Indeed the whole
exercises were carried out in a prescribed and regular military
manner.

Into this school I was placed. The food was of the
simplest and cheapest kind--no meats, no eggs, no pies--Nothing
in fact but corn mush and milk. This was good and healthy to
those that liked it-~but I did not--it so disagreed with me that
I could not touch the mush. The milk only was sipped up, hence
I was nearly starved. \Whenever I could do so after dismissal I
would slip into the kitchen door and beg for something to eat-~and
I was often gratifies (sic) by the kind old cook giving me a good
sized piece of the handbaked mush which adhered to the large iron
pot. There seems toc be s determined effort to starve me out of my
fastidiousness and to keep up the principle of equality among the
scholars--all must be treated alike. In the playground --guite a
field behind the school, were erected swings bars, poles and
others things pertaining to a Gymnasium, and gave great delight
and healthy exercise to us all: all here also were regualarly
drilled in squads and companies in all military movements by
experienced men. QOur recitations were conducted in so agreeable a
manner that asll were interested and studied faithfully--there was
no need of severity in any case. In fact the established order of
government was one of kindness--persuasion and love: an order
more acceptable to scholars, than agreeable to teachers--for the
latter was compelled tc keep 2 check on their impatience, and to
govern their own tempers when screly tried. I recall one
laughable instance of this. One of our best instructors was an
Irishmen of fine abilities named Gilmore. He was marching us down
broad street for exercise and drill formed into one long line
acrass the street. We could keep a line well dressed
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but for one gawky lazy overgrown boyv named Ran Boss, who
would persistently fall a step behind., Gilmore would
frequently touch time up from behind with a long fishing pole
of cane--still he lagged behind--at last Gilmore lest all
patience and temper after exhausting kind words--then he
brought his long pole suddenly to his aid by swishing sweep
across the back of Ran would Found his proper place very
quickly. But the whole line broke as if by one impluse--

the boys scattering in all directions with the cry of "0ld
School"--"01d School”"--with Gilmore in great passion
following those he could reach with his pole--uttering his
malediction as he ran. "I'1ll give you old school, I'l1l give
you old school," but he never got us together again that
day--any we were never called upon to make any apologiies far
such rudeness to our teacher--it was so well understood that
he had himself violated the Golden Rule of the school. This
was the only violation of New Harmony discipline that my
memory now recalis.33

it was interesting to note that while the methods
of instruction were agreeable to Mr. Kellogyg that is is
possible that the increased student freedom put presures on
teachers to keep their cool when the utopian vision of
education became unsettled. The comments of "0ld School'" and
"New School"” were very interesting. It would seem that
Owen's and Mclure's methods proceded the progressive movement

of the twentieth century.34

Owenite Legacy to Educaticn in America

New Harmony was the seedbed for a number of educational
reforms even thought its communal society has been assigned
to the half forgotton chapters of history textbooks.>> The
following statments concern the legacy of the Owen experiment

to education in America.
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